
 Living things
About this topic
Curriculum link: Year 4, Living things and their habitats

Topic summary: This topic teaches the children to recognise that living things can be 
grouped in a variety of ways. They explore and use keys to identify and name a variety 
of living things. Finally, they look at how changes to habitats can pose dangers to living 
things.   
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Did you know?  
Fun facts to introduce the new topic. Challenge the children to find more.

   Of the 1.3 million animals on our planet, over 1 million of them are insects.

   A sea cucumber is in fact an animal.

   Scientists believe that there about 7 million living things that haven’t been found 
yet!  Many of them may become extinct (die out) before they can be discovered.

   For every person on Earth there are 1.5 billion insects.

2 

Units

6.1 Guess who?

6.2 Habitats

6.3 Which kingdom?

Tigtag video: Invertebrates 

Interactive activity:  
Living things (CD-ROM)

Activity resource book:

Page 10 Skeleton key

Page 11 Vertebrate key

Page 12 Bug hunters

Page 13 Invertebrates record sheet

Page 15 Leaf keys

Page 16 Leaf pictures

Page 17 Litter survey 

Page 18 Living things – Test

VIDEO



Learning objectives
   To explain how living things can be classified.   

   To recognise how a simple key helps identify living things.   

   To ask questions that can be used to construct a key

   To observe key features of living things.

    I can make careful and detailed 
observations of living things.    

    I can use a simple key to identify a living 
thing or object.

    I can explain why it is important to classify 
living things into groups.    

    I can explain how a key helps to classify 
living things.
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Teacher knowledge
There are millions of different plant and animal 
species in the world. It’s currently estimated that 
there are around 1.3 million animal species (of 
which 1 million are insects!) and 320,000 plant 
species.

(We use the word ‘species’ to describe a group of 
living things that are so similar that they are able 
to interbreed to create a fertile offspring.)

Living things are divided into groups, with 
members of each group having similar features. 
The obvious first grouping is whether something 
is an animal or a plant (or fungus or microbe). 
Each time we divide the living things by 
particular characteristics, the groups become 
smaller, until we end up with the organism being 
identified.

The process of classification makes it easier to 
identify a species when it is discovered, and to 
see whether it is an existing species or a new 
species. It can also help to see which species are 
closely related in evolutionary terms.

Children might think...
    that trees aren’t plants.

   that insects aren’t animals.

    that there are only two groups of living 
things: animals and plants.

Children already know...
    that living things can be animals or 

plants.

    that objects can be grouped according to 
their properties.

Success criteria

Guess who? Unit

2.1



Cross-curricular lesson ideas
ICT/Computing: Branching database software such as 2Question (in 2Simple’s Infant Video 
Toolkit), Flexitree or Primary Branch can be used to create simple branching databases that 
act in the same way as a key for identifying items.

Let’s think like 
scientists

Use these questions to  
develop research skills and 

speaking and listening:

  Can you find out why spiders 
aren’t insects and explain it to the 

rest of your class?

  Who was the first person to 
start classifying living things?

  Can you classify the members 
of your class?  How?

3

Scientific language
Classify: to group things so that that they can 
be identified

Key: a series of questions that helps identify or 
group/classify things

Organism: a living thing, animal or plant

Must-see topic websites
    www.crickweb.co.uk/ks2science.html#habitats4b and www.bbc.co.uk/bitesize/ks2/science/

living_things/variation/play/ Both these websites have games for children to play.

   lincs.skoool.co.uk/content/primary/science/variation/index.html contatins information and 
activities for children.

    www.tes.co.uk/teaching-resources/primary-42198/ks2-science-44091/living-things-44092/
variation-and-classification-44096/ has a range of for resources to help with images for display.

*Please see note on page 4 concerning YouTube use.
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Main activities 
Get into groups: Give the children a range of 
images of animals and plants and separately 
give them the names of the living things you 
have provided as images. Ask the children to 
match up the names to the living things. 

Pair up: Show two different objects, e.g. 
different cars, or a cat and a dog, and ask the 
children to list all the differences they have and 
the similarities. Can they produce questions 
with Yes/No answers to separate them?

Whole class learning: Write the name of one 
child (A) on a piece of paper and then pick 
another child (B) to come to the front and give 
them the piece of paper. They must not say the 
name of the person on the paper!  The whole 
class stands up and take it in turns to ask ‘B’ 
questions about ‘A’. They can only be questions 
that can be answered ‘yes’ or ‘no’. As each 
question is asked, members of the class who 
don’t match that answer, sit down. Continue 
until there is only one person standing. This 
helps practice not only the style of questions 
needed for keys, but also helps focus the 
children’s observation of those left standing to 
be able to ask questions that will split them up. 
E.g. the first question could be ’Are they a girl?’  
if the answer is ‘yes’, then all the boys sit down. 
This could be followed by: ‘Are they wearing 
glasses?’, or ‘Do they have long hair?’ etc.

Get into groups: Try the standard game of ‘20 
Questions’. One child thinks of an object and 
the rest in the group have 20 Yes/No questions 

Who am I? 

Quick challenges
    Take the children into the school library. 

Ask them to find a particular book, e.g. 
something by Michael Morpurgo. Discuss 
how they did it. What if they wanted to find 
a non-fiction book on insects?  Why is the 
library arranged like this?

   Set the children the challenge of organising 
a supermarket and discuss how you would 
organise all the foodstuffs. Discuss how 
you would find a different type of cereal for 
breakfast that you saw advertised on the 
television.

Support and extend
    Support: Provide a support card with 

examples of questions to ask with yes or no 
answers. In the matching game, use mainly 
animals.

    Extend:  Give the children insects only or 
plants only to ask questions about in the 
‘Pair up’ activity. When matching the living 
things to their names, provide a few extra 
names that mean the children can’t name 
them by a process of elimination. 

Topic 2: Living things

You will need
    Sticky notes or small pieces of paper and 

cellotape
    Some images of plants and animals on card
    Names of the plants and animals on card
    ‘Who am I?’ key (Activity resource book,  

page 10
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to guess what it is. (It is advisable to narrow the 
choice of object down, e.g. something in the 
classroom or playground that can be seen by 
other children.)

Class consolidation: Use the yes/no game 
ideas to write some questions to help identify 
the animal and plant activity at the start of 
session. Discuss with the children why these 
yes/no answers help to identify the living 
things more easily.
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Main activities 
Pair up: Stick a note on the back of each child 
with the name of a type of animal or a familiar 
object as part of a theme, e.g. toys, written on 
it. The children show their partner the note and 
then ask them questions with yes/no answers 
to find out what they are. Similar to the family 
game: ‘Guess who?’  Discuss what types of 
questions they use. Were they based on the 
features the animal had?

Whole class learning:  Show the children 
four different cuddly toys/hand puppets and 
explain that they all have names, but you can’t 
remember them – can the children work out 
what their names are?  Work through a simple 
branching key that allows you to demonstrate 
how the key works.  

Whole class learning: Make a giant key on the 
floor with arrows by asking the class to think 
of one Yes/No question that could split four 
objects into two groups. Write the question on 
one of the question cards. Lay it on the floor 
with the Yes/No arrows coming off it. Then for 
the Yes pair, ask them to think of a question to 
separate the two objects. Write this question on 
a question card and put it at the end of the Yes 
arrow. Put the Yes/No arrows down and place 
the correct object at the end of the correct 
arrows. Repeat for the other pair of objects. 
Invite the children to ‘walk’ along the key to 
check that it works. This physically allows the 
children to engage with how a key works.

Key to the problem 

Quick challenges
    Provide a range of different biscuits. 

Brainstorm all the Yes/No questions that 
could be asked to sort them from their 
features. Repeat the above with animals.

    Teacher groups a range of items in hoops 
or on the board, and asks that the names of 
the groups might be. What question could 
be asked to come up with the names?  

Support and extend
    Support: Provide some scaffolding 

questions for the key, or brainstorm with 
them some questions to use, e.g. with the 
sweets activity. Provide sweets that are very 
different, only a few of them.

    Extend:  Produce their own branching 
key of biscuits as well as sweets. Produce 
a report for the rest of the class to explain 
why classification is important.

You will need
    Images of a range of animals and plants, 

from all groups
   Large arrows
    Four familiar objects, which could be, toys 

or puppets, or cars, etc.
   ‘Yes’ and ‘No’ written on large cards
   Pieces of card to write questions on
   Selection of sweets for children to identify
   Range of biscuits
   ‘Vertebrate key’ (Activity resouce book,  
page 11)

Pair up:  Provide the children with a small 
range of sweets for them to sort into groups 
and then produce their own key using the 
template.

Class consolidation: Discuss why it is 
important to have these groups. How does it 
help us and how might it help scientists? 



Learning objectives
    To examine invertebrates in their environment.   

    To identify invertebrates with a simple key.   

    To recognise that environments change.  

    To understand some of the human impacts on specific habitats.

    To make careful observations

     I can name some common invertebrates.    

    I can describe what an invertebrate is and 
some of its features.    

   I can sort invertebrates into groups.

    I can suggest how a habitat has been 
altered by humans.   

    I can suggest how we can improve or 
protect a habitat.

    I can make and record observations
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and barnacles to complex spiders and insects.

Those with no skeleton at all and a body made of 
segments, e.g. earthworms, form part of a group 
called annelids. Other soft-bodied invertebrates 
are ‘molluscs’, which often have shells, such as 
mussels or snails. Some don’t, such as octopus 
and squid.

Myriapods (meaning ‘many legs’) have long, 
thin bodies with many segments and a hard 
exoskeleton (exo-meaning ‘outside’). Centipedes 
have one pair of legs per body segment and 
can have between 20 and 300 legs. Millipedes 
have two pairs of legs per segment and can have 
between 36 and 400 legs – not the million legs 
that children think they have!

The arachnids include spiders and scorpions. 
They have four pairs of legs and a two-part body. 
They have a hard exoskeleton which often forms 
lots of protective bristles.

Insects are one of the most numerous groups on 
the planet, with over a million known species. 
Insects have a three-part body and three pairs of 
legs. Insects are the only invertebrates who are 
able to fly. This has played a major role in their 
success. 

Success criteria

Children might think...
    that all ‘bugs’ are insects.

    that all ‘bugs’ are small.

Children already know...
    that a natural environment or the home 

of a variety of plants and animals is called 
a habitat. 

    that we have seasons and that these 
are associated with different weather 
conditions.

    that objects and living things can be 
identified using a key.

    that living things can be grouped based 
on their external features.

Teacher knowledge
Invertebrates are animals without 
backbones. They range from totally soft-
bodied animals such as sponges and 
jellyfish, shelled animals such as mussels 

HabitatsUnit

2.2



Cross-curricular lesson ideas
ICT/Computing: Digital microscopes or visualisers could be used to take a look at real examples 
of invertebrates. Children could make a branching database key using Flexitree or Primary 
Branch. Use a digital camera (or a tablet computer) and photograph all the different invertebrates 
that they find on the bug hunt. Images could be collated into a PhotoStory presentation.

ICT/Mathematics: A database of fictional mini-beasts could be created using 2Investigate (or 
Purple Mash). Children can interrogate the database to answer questions and produce graphs. A 
branching database could also be created.

Outdoor learning: Care of the environment can be emphasised here, as the children may 
collect leaves from trees, which should be done without destroying the plant. Leaf litter may 
be gathered to examine the organisms found in there. All living organisms need to be replaced 
where they came from and treated with care.

English: This unit could be used in association with the Aesop’s fable ‘The Ant and the 
Grasshopper’ or Roald Dahl’s James and the Giant Peach. It could be discussed in association with 
clips from movies such as A Bug’s Life. This could lead into an extended writing task in which the 
children write about what it would be like to be an insect, or the size of an insect. 

Let’s think like 
scientists
Use these questions 

to develop research skills and 
speaking and listening:

  How could you find out what 
the most common insect is in 
your garden?  In this country? 

Or even in the world?  What  
will you need to help you do  
this?  How can you report on 

what you find out?  What is the 
best way to present of  

the results?

3

Scientific language
Habitat: a place where something lives.

Invertebrate: an animal without a backbone.

Insect: an animal with six legs.

Millipede: an animal with two legs to each body 
segment.

Centipede: an animal with one leg to each body 
segment.

Must-see topic websites
    www.bbc.co.uk/learningzone/clips/topics/primary/science/living_things_in_their_

environments_habitats.shtml has clips about different animals in different habitats

    www.schoolscience.co.uk for a Big Bug competition recording what they find for a chance to 
win a visit from the Big Bug man!

   www.ducksters.com/animals/invertebrates.php for information in invertebrates

*Please see note on page 4 concerning YouTube use.
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Main activities 
Whole class learning: Explain that we are 
going on a bug hunt. What sorts of things do 
we need to produce as a class set of ‘rules’ for 
how we should behave when going outside? 
Consider other people who may be nearby, 
where they tread and how they collect their 
‘bugs’. What sorts of things do the children 
need to be careful of?  Discuss why we should 
care.

Pair up: Provide each pair with a selection 
of pots and boxes for collecting their living 
things. The next page has some instructions for 
collecting.

Pair up:  When back in the classroom, use the 
key to identify the bugs brought back. Ask 
children to complete a fact file on each one, 
looking at number of body segments, number 
of legs, number of feelers, hard or soft body, 
etc.

Get into groups: Produce a tally chart of the 
bugs found to see which is the most common 
in the areas around the school. The children 
could draw the bugs they have found and mark 
them on a map of the school grounds to see 
which are found where.  Examine what is the 
most common ‘bug’. What sort of habitat were 
they found in?  Are there any patterns that we 
can say about where we find bugs?  

Get into groups: Return all bugs back to 
where they came from and ensure that the area 
appears undisturbed. Discuss what rules we 
have used to make sure the animals are safe.

Quick challenges
    Provide some images of ‘bugs’ on the board 

and ask children if they can name them.

    Discuss where they might find bugs and 
what people think of bugs?

    Provide a stylised image of a bug hunter, 
with lots of equipment, or even come in 
dressed up with lots of equipment yourself. 
These could be useful or not so useful, or be 
in the wrong clothes. Discuss if it is suitable 
for going outside.

Support and extend
    Support: Take photographs of the bugs 

instead of drawing them and stick them 
onto the map or in the tally chart.

    Extend: Ask the children about the sorts 
of living conditions each animal was put 
back into or where it was found. Can they 
add these to the list of features about that 
animal?

Topic 2: Living things

You will need
   Yoghurt pots
   Paper
   Card
   Magnifyers
    ‘Bug hunters’ (Activity resource book,  

page 12)
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Class consolidation: Set a problem: you have 
gone to collect the bugs from your usual place, 
but some builders have been working, and 
have left all kinds of things there. You could 
share this as a real bag of things collected, e.g. 
dirty water, litter, bricks, building materials, 
etc. Talk about how the diggers have dug up 
all the trees. Discuss what this would do to the 
animals living there. Discuss what you could do 
to the area to make it ‘right’ again.

We’re going on a bug hunt!
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Main activities 
Whole class learning: Show some images of 
the bugs taken last lesson and put them into 
groups very quickly. Ask for the names of these 
groups. Look at the key used previously to see 
if these help. Ask the children to identify the 
features of the groups. Discuss the scientific 
term for these living things (invertebrates). 
Explain that this means they don’t have a 
backbone. However, t his doesn’t mean they 
don’t have a skeleton. 

Pair up: Provide some balloons filled with 
water and explore how they can move without 
having a skeleton. (There are toys like this 
where the balloon folds in on itself.)  Then 
explore how to protect the balloon from 
bursting with body armour.

Pair up: The children use websites to complete 
the fact file cards, similar to Top Trumps, of the 
key features of the invertebrates. To complete 
the facts they should research more about one 
of the types of invertebrate, including what 
they like to live and what they eat. They could 
them put ‘points’ on this and play Top Trumps. 

Get into groups:  Children design a home for a 
woodlouse, or a wormery, or an ant house. They 
will need to consider the conditions that the 
animal needs to live and what food it needs.

Quick challenges
    Show the Tigtag video about invertebrates. 

At the end, discuss with the children the 
key facts they notice about the features of 
invertebrates.

    Produce a list of all the ‘bugs’ that the 

children can think of on the board. Discuss 
where they found many of them last lesson.

    Show some clips from the DVD A Bug’s Life 
or another animated cartoon and compare 
these to the real bugs.

Class consolidation: Provide a few unusual 
images of invertebrates and a key – can the 
children identify them using the key?

Alternatively, you could carry out a litter survey 
around the school. What can you do to raise 
public awareness of the effects of litter on the 
environment?

A bug’s life

Support and extend
    Support: Observe the movement of 

invertebrates – can they imitate it?  How is 
it different from our movement?  Why?

   Extend: Design a series of points as part of 
a checklist to see if an animal is a vertebrate 
or an invertebrate.

You will need
    Range of resources to research from, both 

books and the Internet
    Cards to complete their Top Trumps
    Balloons
    Water
    Card
    Paper
    Sellotape
     ‘Invertebrates record sheet’ (Activity 

resource book, page 13)



Learning objectives
     To understand that living things can be classified using a key.     

     To be able to classify the five vertebrate groups based on physical features.      

     To be able to classify plants as flowering or non-flowering.     

     To ask relevant questions in order to sort and classify.     

     To devise and use a key to identify common trees from their leaves.

      I can sort living things into groups.   

    I can ask questions that make sorting easier 
to carry out.    

    I can describe and name some animals that 
have backbones and some that don’t.

    I can recognise a flowering plant and name 
some examples.    

    I can devise and use a key to identify a 
range of common animals and plants.
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Fish, reptiles and amphibians are cold-blooded. 
Amphibians have lungs which allow them to 
spend a lot of time out of water, but they return 
to water to lay lots of jelly-like eggs. Reptiles 
have dry scaly skin and live on land, where they 
lay their eggs – these look a lot like bird eggs.

Mammals and birds are warm-blooded. Birds 
are covered in feathers and lay eggs with a hard 
shell. Birds lay eggs with a hard shell. Mammals 
all have fur (or hair) – even if it is very fine, as 
in the case of whales and dolphins. They all 
give birth to live young and female mammals 
produce milk to feed them.

Non-flowering plants include plants such as 
conifers, ferns and mosses. Conifers produce 
cones, which produce pollen and seeds in the 
same way as flowers. They are wind-pollinated. 
Ferns and mosses do not produce seeds – they 
reproduce by making, spores which can grow 
into new plants.

Flowering plants include all other plants, 
including most trees, grasses and shrubs. 
They produce flowers, which produce pollen. 
Some flowers are adapted to attract insects for 
pollination, but other flowers use wind or water 
for pollination. 

Children might think...
     that trees are not plants.

     that humans aren’t animals.

Children already know...
     how to group and sort objects.

     that living things can be divided into 
groups.

     the basic features of common animals 
and plants.

Teacher knowledge
The animal kingdom can be divided into 
two broad groups based on whether 
they have a backbone (vertebrate) or not 
(invertebrate). The plant kingdom can also 
be divided into two group: flowering and 
non-flowering plants.

The five groups of vertebrates are fish, 
amphibian, reptile, bird and mammal.

Success criteria

Which kingdom?Unit

2.3



Cross-curricular lesson ideas
English / ICT: Children could use Switch Zoo (www.switchzoo.com/zoo.htm ) or Build Your 
Wild Self (www.buildyourwildself.com/ ) to build a totally new vertebrate from the parts of 
other animals. They could then write about what habitat their new animal would live in, what 
it eats, how it hunts/avoids predators etc.

ICT/Computing: Use a digital camera (or tablet computer) to make recordings of the types 
of leaves that they find around the school. These could be collated into a PhotoStory-style 
presentation.

Mathematics: Collect holly leaves and count the frequency of the number of leaves that 
have one, two, three, four and five prickles. Draw as a bar graph. Show how to use angles and 
distance to calculate the height of a tree.

Let’s think like 
scientists

Use these questions to  
develop research skills and 

speaking and listening:

  Why do some leaves have spiky 
edges and others round?

  What are the main differences 
between reptiles and 

amphibians? How would you 
describe them to someone  

who didn’t know?

  Why is a flying fish called a 
flying fish - does it have wings? 
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Scientific language
Vertebrate: an animal with a backbone.

Invertebrate: an animal without a backbone.

Insect: an animal with six legs.

Mammal: an animal that gives birth to live 
young.

Bird: an animal that flies and has an internal 
skeleton.

Amphibian: an animal with an internal skeleton 
that lives both in and out of water.

Reptile: an animal with an internal skeleton that 
lays eggs, but lives on land.

Fish: an animal with an internal skeleton that 
lives in water and has gills.

Flowering plant: one that produces pollen and 
seeds.

Must-see topic websites
    The Field Studies Council (www.field-studies-council.org/ ) produce a handy iPhone/iPad app to 

help identify trees.

    Science and Plants for Schools (www.saps.org.uk/ ) have some excellent additional resources 
and ideas for teaching about plants in Key Stage 2.

   Linnean Society: www.linnean.org/Education+Resources   

    www.sciencekids.co.nz/gamesactivities/plantsanimals.html a game to clarify what living things 
are and how to group them.

*Please see note on page 4 concerning YouTube use.
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Main activities 
Whole class learning:  Explain that animals 
with backbones and skeletons inside the body, 
are called vertebrates. The other animals do not 
have a backbone (or a skeleton), and are called 
invertebrates. Show skeletons of animals for 
the children to match up to the live animal. This 
could be on the whiteboard, or in small groups 
as photographs. 

Get into groups: Provide more images of 
animals for the children to put into groups of 
vertebrate or invertebrate.

Pairing up:  Each pair has to find at least one 
common thing between the skeletons, e.g. 
human and whale. Then come up with another 
similarity about the way they live or have 
babies or what they eat. Then show images 
of animals that aren’t mammals and each pair 
comes up with one thing that makes them 
different from mammals. 

Whole class learning: Produce a table on the 
board with five headings of the five vertebrate 
groups. Put all the animals looked at in the 
right groups. Ask children if there are any 
others that could go into the groups that they 
haven’t met today.

Class consolidation: Can they now create 
a key to identify the five vertebrate groups?  
What questions would they ask? Give each 
child a picture of a vertebrate. With a partner, 
using only questions, they must work out 
which group of the five it is in.  

Quick challenges
      Put a few quick skeleton X-rays on the board 

for children to guess what they are, without 
any reference. 

  Show the children an image of an unusual 
animal, e.g. a duck-billed platypus, or show 
a video of a sea cucumber and ask them to 
name it. 

Support and extend
     Support: Use only simple common animals 

that the children may have encountered.

     Extend: Provide a few unusual animals, e.g. 
duck-billed platypus, or a narwhale, and 
discuss what group they would be in.

Topic 2: Living things

You will need
      Lots of images of animals with backbones
      Whiteboard or other board for display
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High five
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Main activities 
Whole class learning: Go on a plant hunt, a 
bit like a bug hunt. Collect some leaves and 
then take them back to class. Use the leaves 
collected to make a bar chart to identify the 
most common plant in the vicinity. Discuss 
the differences between the leaves, using 
observation skills.

Get into groups: Take the children outside 
and ask them to draw or take photographs 
of the plants they see (not trees). Can they 
identify them?  What features do they need to 
help?  What two groups can they split them 
into?  Explain that scientists put them into two 
groups, just like animals: flowering and non-
flowering.

Pair up:  Each pair takes a range of leaves 
and devises their own identification system in 
order to identify their leaves. Then they explain 
their reasoning to another group. You then 
model for them how to use the leaves to make 
a scientific key and compare to the children’s 
versions. 

Get into groups: The children design a display 
for the classroom to illustrate how keys work 
and then demonstrate to another class.

Quick challenges
      Show the children pictures of animals 

and plants. Can they name them quickly? 
Explain that there are so many, we have to 
classify them all – including plants.

      Go on a walk around school or in a local 
wood and discuss how you tell what trees, 
names are and how you can tell easily. If a 
walk isn’t possible, then use images of trees 
on the board.

Support and extend
     Support: Clarify that trees are plants 

too, by virtue of their not being animals. 
Provide Internet time to play classification 
games (see websites).

     Extend: Produce a news paper report on 
the importance of classification.

You will need
        ’Leaf key’ (Activity resource book, page 15) 

‘Leaf pictures’ (Activity resource book, page 
16)

   Access to outside space
   Pen and paper for drawing
   Camera or phones for photographing
   Whiteboard for display
   Lots of images of plants and animals
   Key for animal identification

Class consolidation: Share the fact that there 
are nearly 300,000 species of living things that 
aren’t animals. So they all need classifying too. 
Provide a quiz for the children with some plants 
and animals on and a key to images you flash 
up on a screen.

Flower power



Assess the topic

Most children can...
     devise questions that can be used to construct keys.

     use simple keys to identify organisms.     

     state the living requirements of some invertebrates.     

     begin to make simple keys to identify a range of living things.    

     explain simply why living things need to be classified.    

     describe some things that can be done to care for the environment.

All children can...
     recognise that living things can be grouped in a variety of ways.    

     with help, identify plants and animals found locally using simple keys.    

     make observations of animals and plants.     

     recognise that we need to care for the environment and give examples of things we can do.    

     Describe how the environment may change over time.

Some children can...
    create keys independently to identify a range of living things.    

    explain how the environment can be protected.  

     describe how the environment changes over time and suggest whether this is a good or bad 
thing.

Topic 2: Living things

Now you have reached the end of the ‘Living things’ topic. Use the statements below to assess  
the children in your class. Assess them further with the ‘Living things’ topic test (see Activity resource 
book, page 18). 
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